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PREFACE

By practice Self-Learning Materials are conceived to be very specific to the context of the
general characteristics of potential learners. It reflects variance in cognitive indices of the learner
population and obviously it differentiates the methodology of the development of materials.
Having realized this, the University has steered a process to design its own template
for the Self-Learning Materials for PG programmes.
It goes apparent that when the learner progresses from undergraduate to postgraduate education
a progressive change must take place in the propensity to comprehension. Empirical evidences
demonstrate it without any ambiguity. It justifies a change in teaching methodology at the PG
regardless of discipline. The communication process gets straighter to the point than resorting
to conventional didactic practices deployed at the UG level. These two presumptions provide
reasons to view the process of education for the postgraduate programmes from a blend
of deductive and inductive styles of narration.
The present framework is an attempt of the University to reflect on its pathways in adherence to
the institutional motto of ‘access and quality define equity’. Therefore, the document stands as the
directional signage for our self-learning material developers as to how they should go about while
they initiate a dialogue with the content of the subject matter for a concise narration for the potential
post graduate learners of the Sreenarayanaguru Open University.
I place this document for strict compliance.
Regards
P M Mubarak Pasha
The First Vice-Chancellor								01 Dec 2021
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GUIDELINES AND
GLOSSARY
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Having realised the inherent limitations in the distance mode of education, the Sreenarayanaguru
Open University reaffirms its commitment to provide quality learning experiences in diverse
academic programmes. It gives birth to an internalized initiative for the development of learning
materials. There is no shortcut to learning experience but only a rigorous approach in facilitating
the learning. The form and content of the learning materials define one of the core competencies of
the educational provider in delivering programmes on distance mode. The materials used for distance education are called Self - Learning Materials. In theory and practice self-learning materials
are distinct from self-taught series to the extent that the former is built on an approved curriculum
and the latter is a treatise on exposition of knowledge.
The University has designed templates for the development of Self-Learning Materials for the
PG programmes as an exclusive endeavor even though the general framework for the material
remains the same for the programmes at all levels.
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2.1. INSTRUCTIONAL STRATEGIES
The learners on distance mode require different and special instructional strategies to enhance
their learning experience. The following are the major streams adopted across all disciplines at
the University for the delivery of the academic programmes.

2.1.1. Printed materials: Printed material is a popular mode of teaching in distance
education. In fact, it is designed to substitute a teacher in a classroom for structured teaching on
distance mode and therefore, it ought to have the required attributes like narration, discussion,
assessment and mentoring.
2.1.2. E-content: E-content figures prominently. Broadcasting and telecasting are the popular
streams for the delivery of the content of the University and it can be used in two forms,
synchronous and asynchronous. The written materials will also be available in e-form.
2.1.3. Virtual content: Virtual content, the latest derivative of e-knowledge, augments
learning experience and it guarantees higher level of comprehension. Well-designed scripts can
produce quality material. The learner can imbibe the content more effectively. Virtual content can
be deployed as both synchronous and asynchronous also.
2.1.4. Documentary: Documentaries constitute a major pathway for a structured journey
into anecdote as well as content of a topic or an event or an episode. Its effectiveness invariably
depends on the quality of script and the production technique. The documentary provides
more flexibility in conceptualization of the theme and its potential has unlimited possibilities.
It is expected to evolve as a strong brand indicator of the University in due course.
2.1.5. Academic Counselling: Academic counselling is organized to answer queries of
students. It is an interface between learners and teachers. Frequency of academic counselling
varies from programme to programme.
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2.2. SELF - LEARNING MATERIALS
Self - Learning Materials are to be built up on the theory and practices of self learning. By definition,
Self - Learning Material is different from a text book or other popular written materials in form and
content. Effective Self - Learning Materials can arouse interest in the learners for further learning.
The classroom experiences are unreachable for the distance learner and the conspicuous feature of
Open and Distance Learning is the absence of a teacher in the process of education. In a normal
classroom, the teacher functions as a guide, disseminator, mentor and motivator, and students
invariably are destined to be blessed with a personal space for a dialogue with the teacher enabling
them to clarify ambiguous points. In the distance education system, this opportunity is
non-existent. The teacher stands away from students and a provision to ensure a dialogue
along their study of the material is non-exist in the pedagogy on distance mode.
But still the communication is in place. The learning material is therefore structured in such a way
that the teacher with all personal attributes is built into it. It implies that the writer through the
material should disseminate, direct, motivate, assess and explain the way the classroom teacher will
do. The learning materials should be able to create a learning environment in itself for the students.
They should feel that they are being taught, directed and mentored while they learn the materials.
It calls for the deployment of a distinctive method of narration in the learning modules.
2.2.1. Attributes of Self-learning material - The University version: There are
‘n’ numbers of definitions for the self-learning material although the basic thread of rationale remains
the same for all. The University does not subscribe to any of these through an exhaustive mapping as it
holds that the subject matter of the Self-Learning Material has sufficient reasons to evoke creativity.
It implies freedom to conceptualize the SLM.
2.2.2. Engagement of learner: Learning is never done in a barren space. The learners will look
for someone who can take them into the treasures of knowledge. Their own monologue may not
fail but it will not complete the requirement of the learner. It calls for a continuous dialogue with
the content and the material should be capable of stimulating students through appropriate student
engagement. The SLM should create active premises of engagement. The outcome of learning is
invariably proportional to the propensity to engagement.
2.2.3. Thought provoking narration: Narration reflects the wisdom of the author in
disseminating ideas distinct from story threads. The relation between writer and learner is practically
determined through the effectiveness of the jargons and ideas used in the narrative. Familiar
images and ideas stand close to the learner than those of schematic abstraction. It is easy to state that
the night begins when the day ends. The learner will be happy to learn it as this has already been
experienced. The narration can stop there with the statement without a space for further enquiry.
This is one method of narration. There can also be another scenario wherein students will be tempted to
ask the question as to why the day ends when the night begins. The learning material can have either
of these outcomes depending on the style of narration and it is defined as per the qualification
framework of the University.
The self-learning material must stimulate thinking in students. This is the bottom line of the
institutional objectives in developing the framework for self learning material. The narration should
be able to help them retain knowledge, reinforce further thinking and solve problems.
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The University adheres to the following structure for the self learning materials
for its PG Programs.

3.1 TITLE
Title must be drawn from the approved content of curriculum and it must be in sync with its thread
on which it gets derived. It enlightens students as to what the content is all about. It must be self-explanatory and communicative. The title must not be too short nor too long.

3.2 LEARNING OBJECTIVES/ OUTCOMES
The University adheres to the official format of outcome based education for its post graduate
porgrammes as well. Learning objectives are derivatives of behavioral process of the learners and a
set of measurable learning outcomes can be listed as the point of destination of learning as well as
teaching. These define the scope of enquiry and also of narration.

3.3 BACKGROUND IN NUTSHELL
The University expects the writer to prepare the learners through a thematic prologue about the topic
under discussion. It obviously calls for a concise narration of the premises to which the topic under
discussion stays connected. This is a creative exercise of the writer as its possibility can go beyond
a written prescription. However, the University would like to see a gradual induction of the learner
to the topic of study through crash visit into its connecting themes. The nature of this induction
depends on the subject matter of the discipline.

3.4. INTRODUCING THE CONTENT
In fact, this is the beginning of the discussion of the theme. Now the writer has defined the title,
prepared the students appropriately and set them ready for rigorous learning for which the
university framework requires the writer to specify key words or key concepts/ key themes as
the case may be. These are required as capsules of the content. ‘Key words’ are considered to
be those that speak about the main ideas or subject of something which the learner is going to
study. ‘Key themes’ are ideas or topics elaborated in a discussion of literature. ‘Key concepts’
are those that reflect the main idea in the epistemological context of the subject matter.
The difference between the words and concepts lies in the content of the discussion. Mostly
‘concepts’ are widely used in social science disciplines and words figure in literature. Themes are
applicable in creative literature. The university framework insists that the writer should use any one
of the three and obviously it cannot be a combination also. The purpose of the section is to pinpoint
the content to a few words/ concepts/themes with a view to provide directional signage for the
learners. Normally a ‘unit’ has 4-6 key concepts or key words or key themes.
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3. 5. DISCUSSION THROUGH ANALYSIS
It is the critical section of the narrative. The University endorses an integrated approach in fostering
the linkage between discussion and analysis. The writer is expected to ensure congruous pairing of
these two attributes in the narration. It is a widely practiced pattern to separate analysis from discussion
in the self-learning material with a view to categorize the content into sub-themes. This practice has an
inherent tendency to confuse the learner for short of coherence in the presentation of the content. The
University does not encourage it and prefers to see a holistic discussion through empirical analysis.
For example, the discussion of feudalism will not remain complete without analysis of its
constituents and impact. If the author prioritizes analysis to the discussion then analysis will
remain as dead information. Similarly, if the discussion takes the lead without analysis the content
will remain as superfluous generalizations. In the empirical sciences this kind of complexities
is unlikely to occur due to inherent focus on causative explanation. For example, discussion on
differential equation in calculus cannot remain meaningful without an inductive analysis of mathematcal theorems and its corollaries. This allows discussion blending theory and logic so that the
learner can, as long as he continues to be with the thread of narration, understand the discussion
more effectively. Similarly, a discussion on the theory of deconstruction requires an analysis of
epistemological interpretation in literary criticism. In a brief the writer is expected to integrate
analysis and discussion in the same layer without providing separate schedule for their visibility
In general the narration must be simple and direct. The University encourages the writers to be
friendly with the learners through an effective communication. Each paragraph must have
a thematic/concept centric/ problem-centric narration as the case may be. Therefore it must
remain conclusive with respect to the main thread of the paragraph.
The University framework insists that the narrative should deploy illustration as a prologue to
explanation. Each definition or technical deduction should be preceded by an illustrative scenario.
The illustration must take the student to the definition as a logical development of the communication.
Normally we write the definition then talk about the examples. The university does not encourage
it and endorses conversely; illustrate first and then define the concept.
The following suggestions are meant to be very specific to the context.

3.5.1 For language and literature
The discussion of poetry must cover review and analysis. The writer needs to talk about genre and
metre. The metaphorical language requires to be handled with clear descriptions. General review
is to be done at the end of the analysis.
The discussion of a play should have both analysis and review. The summary must be narrated act
wise, so also discussion on terms associated with play writing, parts of play structure, features of
subgenre and context of the play. Plot overview must be at the end along with theatrical aspects of the
play and evolution of characterization. Topic wise summary is required in the analysis and review
of the content on literary criticism. Overall discussion must follow as a conclusive narration.

3.5.2 For Social and General Sciences
The discussion should reflect the hierarchy of ideas without a break. Whenever the writer takes
the student to final concepts or logical inferences appropriate illustration must precede as a guide
to the content. The illustration must be clear to the students and drawn from the experimental
domain of the learner. Illustration drawn from cognitive domain can also be considered if the writer
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feels it appropriate.The thread that connects empirical and cognitive domains must be linear
and simple in order to avoid complexities in comprehension. Whenever the writer uses
mathematical equations, it must be well explained step by step, illustrating the actions taken while
it moves forward. All arithmetic procedures must be explained in the right corner of the problem.
Illustrations are crucial in general sciences and it must precede discussion.
equations must have a descriptive narration with illustration. The movement
to abstract domain must be linear and abrupt shift is discouraged.
must be explained in detail, step by step, illustrating the way forward.
procedures must be explained in the right corner of the problem.

The concepts/
from concrete
All problems
All arithmetic

3.5.3 Tables, Graphs or Plates
The University encourages the writer to use tables, graphs or plates depending on the relevance in
the discussion. Each of them must figure in the narrative as an explanatory note to facilitate the
learning exercise of student population.

3.6. INTERVENTIONS FOR VALUE ADDITIONS
Learning must be informative, thought provoking and inspiring. In normal classroom format,
teacher has unlimited rights to take students on a tour through interesting episodes related to the
subject matter of the discipline. The teacher may arouse the curiosity of learners by exposing
them to new facts and figures that are not necessarily related with the major thread of the
content but remain connected to it through broad thematic framework. It may be information drawn
from the facts in the history of discipline or curious anecdotes or humorous incidents and ideas.
The University would like to ensure the deployment of this practice on the distance mode as well
for which the writers need to pay attention to develop boxes of information in between the narrative.
For example, the narrative on gravitational force may call for a stand-alone description about the
romantic episode of Issac Newton and the falling of apple from the top branch of the tree. It can be
described in a box to generate interest in the learner so that he may start developing an interest in the
content of the subject matter. Similarly, while discussing Calculus the writer can portray interesting
details about Newton and Leibniz. Humour can also figure in narrative and that can also be narrated
in boxes. In short, boxes are not meant to be a space for projecting the most important points in the
narration. It is also advisable to use biographical note in a brief in boxes if the writer feels it worth enough.
3.7. RECAP IN NARRATIVE AT THE END OF EACH PARAGRAPH
When the writer completes a paragraph the University expects the writer to deduce the abstract of
the paragraph in one or more bullets on the right hand side of each paragraph. It will help the learner
to relate his understanding of the content with the abstract propositions. This process facilitates the
transfer of ideas into his cognitive space more effectively.
The narration on problem solving using multiple equations may find it difficult to do this exercise
the way it is done in the normal narrative text. However they can highlight the major thread in
the solution in the boxes. The basic destination in this process centers around the methodology to
provide a short cut to the premises of effective deductions. The learner can lean on it to stitch the
thread of connectivity and association.
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3.8. UNIVERSITY MATRIX FOR STUDENT ENGAGEMENT
3.8.1. Development of Objective Questions
As a derivative of the above procedure the University framework proposes a provision for student
engagement for developing objective questions in between the learning schedule. The learners
on completion of a paragraph need to develop objective questions based on the content in the
paragraph for which the framework provides a blank space for their homework. The University
expects that they develop 2-3 objective questions from each paragraph with answers.
The questions must be objective in its form. The objective questions are considered to be the most
effective indices of comprehension and therefore it evolves as a realistic measure of comprehension
of the learner. Normally the teacher asks the questions and the student answers whereas in the
University procedures the learner develops the questions as an index of their comprehension. This
method may not be doable while the learners encounter problem solving procedures in the text.
However they can explore the possibility of developing questions for the major concepts or equations
discussed in the text. The development of objective questions must be part of internal evaluation.
Additionally the assignments can be problem-solving questions or thematic enquiry or
of textual comprehension. The length or size of the assignment must be clearly specified.
This assignment must also be submitted as a component of continuous assessment.
3.8.2. Self directed learning exercises
The university does not encourage projects in the assignments and prefer to see more self-directed
learning exercises. By definition, it describes a process by which learner develops with or
with out the involvement of peers in listing their learning needs, identifying learning goals and
choosing an appropriate learning strategy.
Learning independently can be challenging even for the brightest and most motivated students.
It calls for self-directed learning with clearly demarcated 4 stages in the process viz; being ready to
learn, identifying learning goals, getting engaged in the learning process and evaluating learning.
(i)Being ready to learn.

It involves students conducting self- evaluation of their current situation, study strategies, 		
challenges in learning and the learners self-evaluation of past experience with independent
learning. The learner is expected to summarise the observations against the above variables
in a brief before he starts the learning of the unit. This summary must be submitted to the
study center for further reflections of the academic counselor at the succeeding session.
(ii)Identifying learning goals

The learner is expected to draw up the goals for each unit of study, list sequence of activities
involved in it and timeline required for these activities and adequacy of learning materials
available. The learner shall develop this exercise along with the item discussed above.
Certainly, this must also be done for the academic counselling and send to the learner
support centers before the counselling. The counsellors will review the documents and give
adequate guidance to the learner at the session.
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(iii)Getting engaged in the learning process

Learners need to get engaged in the learning process for which the learner should have
an answer to the following questions:
1. What are my instructional methods to complete the unit?
2. How good I can do in reproducing the content to another learner?
3.What should my strategic approach to ensure achieving the highest possible grade?
The answers must form written assignments at the end of the completion of
the unit. This can be shared with the counselor and ask for the advice or it can just
remai as a documetary note at the learners support center. The answers to this
questions must be done at the end of the learning and must be submitted to the learners
support center for appropriate reflections.
(iv)Evaluating learning

The learners must engage in self-reflection and self-evaluation of their learning 		
goals and progress for which they need to answer the following questions:
1. How do I know I have learned?
2. Do I have confidence in explaining material?
3. When do I know I have learned enough?

Note to the writers: The learners must be guided and inspired to get into the domain of self-directed
learning exercise. It is a crucial juncture of the self-learning format. This is possible through either
keeping the space in-between the narrative or at the end of unit. The choice is of the writer

3.9. ASSESSMENT THOUGH ASSIGNMENTS
The writer is free to design the section of assignments in accordance with the syllabus and
the perception of the writer. Assignment must be doable in nature and should be derived
from the main thread. The university framework does not encourage the listing of complicated
assignments. The student should not be disappointed with the assignments. The University
expects the students to provide solutions to all assignments without fail.
The University format expects the writer to prescribe a few short answer type questions
to the learner for homework and the learner is expected to submit the answers at
the learner support centers for evaluation. The university expects that the number
of the questions of this kind must range from 3-4 for each unit. This exercise will be
part of the institutional assessment under the category of internal evaluation.
3.10. SUGGESTED READINGS
The university framework requires the author to cite readable literature. This is not a
section to showcase the ocean of literature in the subject matter. Let it be a few but relevant and
readable. List the books in the order of its priority. There can be a separate section for e-material.
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TEMP
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1. Title

• Drawn up from the curriculum
• Self - explanatory
• Communicative
• Neither too short nor too long

2. Learning objectives/outcomes (3-6):

• Defines scope of enquiry
• Signage for termination of narration
• Measurable either quantitatively or qualitatively

3 Background

• Thematic prologue to the topic
• Connecting bridge to the premises of the topic
• Reasons/ ingredients for the topic of study

4. Introducing the content
• Key words
• Key concepts
• Key themes

5. Discussion through analysis - Illustrate, discuss and then define

• Thematic/concept centric/ problem centric narration
• Each paragraph should have a center point/ explanatory mathematical steps
• Each paragraph should have a box at the right comer for recap
• Overall review at the end of the unit
• Illustration should figure prominently while definitions are placed

6. Interventions for value additions

• Use boxes to portray/describe/connect curiosity, humour and facts from
the history of discipline

7. Recap in narrative at the end of each paragraph

• Each paragraph should have a box at the right corner for recap
• Recap need not be in full sentences
• It is a raw summary

8. University matrix for student engagement

• Recap in bullets at the end of each paragraph
• Provision for students’ engagement for
objective questions at the end of each paragraph

Qualification Framework for S L M |

Recap in bullets at the
end of each paragraph

Provision for students
engagement for objective
questions at the end of
each paragraph

PG Programmes - Page- 16

9. Assessment through Assignments
a) Self-assessment
• Self- directed learning exercise
• Students engagement for uninterrupted comprehension
Each paragraph should have a blank space for objective questions to be developed by
the student and for answers
• Short questions based on the content and hints
b) Assignments
• Exercise for self-directed learning
• Problem based assignments for homework and counseling
• Provision for the development of objective questions and answers by the learners

10. Suggested Readings
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